
INTRODUCTION 

 

Teaching beginning violin students can be a challenging but rewarding experience.  

Many teachers prefer to educate older or more advanced students, but no one who offers 

musical instruction would argue against the importance of a child’s first years of study.  

Setting up and introducing the violin to children during their formative musical years is a 

great responsibility and demands a clear understanding of the fundamental principles of 

teaching.  If a child is initially taught the proper playing techniques, a great deal of time 

can be saved from having to do future remedial work.  According to Pernecky, “Positive 

outcomes are obtained when the teaching approach is well organized and properly 

sequenced.”1  In this study, I will outline an order for developing technical and musical 

skills and offer direction regarding optimal methods for presenting these concepts in the 

most effective manner.  The objective of this document is not to construct a new or fixed 

approach to beginning violin pedagogy but to assemble an array of creative ideas and 

methods that enhance the learning experience for the beginning student.  

 

Purpose of the Document 

There are two purposes for this document.  The primary objective is to provide guidelines 

for teachers interested in teaching a violin pedagogy class.  Prospective teachers can use 

this curriculum as a base or reference for designing their own approach to teaching violin 

pedagogy.  I have outlined a timeline for weekly classes; introduced successful concepts 

and methods utilized by Shinichi Suzuki, Paul Rolland, and Mimi Zweig; discussed the 

                                                
1 Jack M Pernecky, Teaching the Fundamentals of Violin Playing (Miami, FL: Summy–Birchard 
Music, 1998). 
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steps required to facilitate the planning for beginning stages of instruction; and offered 

suggestions regarding violin supplies, group lessons, and the structure of individual 

lessons.  This study is not, however, limited only to teaching a violin pedagogy class.  

Instructors wishing to teach beginning violin students in their private studios can also 

gain a better understanding of the materials by following this teaching manual for setting-

up a student, teaching the Suzuki method, and using the supplementary repertoire listed. 

 

Structure of the Document 

The basic structure of this curriculum is as follows: the first two weeks of this course 

explain the sources of my pedagogical approach.  I discuss the teaching philosophies of 

Suzuki, Rolland, and Zweig, with brief backgrounds for each of these three pedagogues 

and their respective string programs.  Weeks three to five allow pedagogy students to 

consider important concepts such as the best manner to introduce the bow and the violin 

to children.  Additionally, pedagogy students will be presented with pieces children can 

learn prior to beginning pieces in the Suzuki Book One.  Ideas for group lessons, games, 

and ear and rhythmic training are also examined during these weeks. 

Weeks six through twelve take the pedagogy students through the journey of 

understanding and learning ways to teach Suzuki Book One.  The knowledge of keys, 

form, new techniques, left- and right-hand placement, and isolation of difficult passages 

are all discussed, so that teachers can instruct with fluency. Supplementary materials are 

provided for teachers as reinforcement for the Suzuki pieces.  To make the course more 

comprehensive for my pedagogy students, I also make suggestions on how to deal with 

obstacles they may encounter with a beginning violin student.  Ideas for motivating 
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students, educating parents, conquering the tasks of reading and memorizing music, and 

practicing in an effective manner are all discussed. 

Week thirteen provides an annotated bibliography for violin teachers of 

supplementary methods to the Suzuki Method.  Methods such as Mark O’Connor’s Violin 

Method,2 Sally O’Reilly’s Fiddle Rhythms and Fiddle Magic,3 and Egon and Kurt 

Sassmannshaus’ Early Start on the Violin,4 among others, are discussed so teachers can 

pick and choose a method book that interests them.  It is my belief that successful violin 

teachers must continually pursue knowledge of current instructional methods and 

practices, be conversant in pedagogical and violin-related topics, and remain up-to-date 

with literature on the subject as presented in books, articles, dissertations, and at 

conferences. 

Finally, the appendices include a sample syllabus, weekly review questions, 

charts of student observation logs, and mid-term and final exams.  The appendices are 

designed and presented in such a manner that any violin instructor can employ this 

material as written. 

 

Scope and Limitations of the Document 

This curriculum is geared towards teaching the techniques needed for beginning violin 

students up to the end of Suzuki Book One.  Because of time limitations—this is a 

fifteen-week, one-semester course—I focus only on teaching the violin itself.  

Knowledge of music history and music theory, which are extremely important to 

                                                
2 Mark O’Connor, O’Connor Violin Method: A New American School of String Playing (New York: 
Mark O’Connor Musik International, 2006). 
3 Sally O’Reilly, Fiddle Rhythms (San Diego, CA: Neil A. Kjos Music Company, 1992); Fiddle 
Magic: 180 Technical Exercises for the Violin (San Diego, CA: Neil A.Kjos Music Company, 1991). 
4 Egon and Kurt Sassmannshaus, Early Start on the Violin Volume One (New York: Bärenreiter, 2008). 
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children’s musical training, are therefore omitted.  I would suggest that teachers look 

beyond the scope of this curriculum, into music history materials such as the children’s 

book Meet the Great Composers, which presents important facts and stories about the 

composers with suggested listening (divided into musical periods).5  Also, websites such 

as http://www.classicsforkids.com/shows/collections.asp and 

http://www.empire.k12.ca.us/capistrano/Mike/capmusic/music_room/themusic.htm 

encourage well-rounded musicianship from the beginning.  

For knowledge of music theory, I recommend Freddy Fiddle and Betty Bow in the 

Violin Activity Book by Kendra Law.  It is a playful book that introduces children to the 

violin and music theory using drawing and coloring, stickers, clapping, and flashcards 

(for review and memorization of the material presented).6  Another book, Violin Theory 

for Beginners by Dorothy Croft, is also a good choice because it is easy to read and 

effectively presents music theory in relation to the violin.7 

For older beginners’ music theory training, I recommend method books such as 

Music Theory Grade One by Andrew Scott8 (a comprehensive introduction to music 

theory with a CD containing the examples from the book), Elementary Music Rudiments 

by Mark Sarnecki (which introduces theory in a simple, enjoyable, and stimulating 

manner),9 and All for Strings: Theory Work Book One by Gerald E. Anderson and Robert 

                                                
5 June Montgomery and Maurice Hinson, Meet the Great Composers (Van Nuys, CA: Alfred 
Publishing Company, 1995). 
6 Kendra Law, Freddy Fiddle and Betty Bow in the Violin Activity Book (Ashland, OR: Music Magic, 
n.d.). 
7 Dorothy Croft, Violin Theory for Beginners (San Antonio, TX: Southern Music Company, 1955). 
8 Andrew Scott, Music Theory Grade One (Costa Mesa, CA: Koala Publications, 1991). 
9 Sarnecki, Mark.  Elementary Music Rudiments (Mississauga, ON: Frederick Harris Music, 2001).  
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S. Frost (which is suitable for classroom or individual study with exercises and games 

that provide beginning string players with essential elements of music theory).10 

Carolyn McCall writes in her book Group Lessons for Suzuki Violin and Viola: “I 

am an organizer, but not the originator, of most of the ideas in this book.”11  I feel much 

the same way about this curriculum.  It is a compilation of ideas from my many years of 

teaching in a private studio, working with the Indiana University String Academy, and 

working in a pre-college program at Western Kentucky University.  It is my belief that 

there is not one method that can cover the needs of every student.  A method that works 

for one student may not stimulate another.  Since each student is individual, teachers 

must develop a wide understanding of various pedagogical theories and methods. 

Therefore, I have provided a wide array of philosophies of teaching, teaching methods, 

and materials, which teachers can use and adjust to fit the needs of the individual student.  

It is my hope that this study may serve as a useful resource to allow teachers to provide 

personalized instruction to both violin pedagogy students and to beginning violin 

students.  

 

                                                
10 Gerald E. Anderson and Robert S. Forst, All for Strings: Theory Work Book One (San Diego, CA: 
Neil A. Kjos Music Company, 1988). 
11 Carolyn McCall, Group Lesson for Suzuki Violin and Viola.  (Miami FL : Summy-Birchard Music, 
1993), 3. 


